
Assessments of language proficiency 
The assessments given in the in-home interviews (years 1-3) were the BEST Plus 
(listening comprehension) and the Peabody Picture Vocabulary Test (PPVT). In addition, 
in the classroom, students were given the BEST Literacy test and the CASAS 
(Comprehensive Adult Student Assessment System). 
 
 

 2002 2003 2004 2005 
  1/22/2003 2/13/2004 5/23/2005 

BEST Plus 
(listening/speaking)  383 

(beginning) 
464 

(low intermediate) 
594 

(high advanced) 

     
PPVT Raw score 

vocabulary Age 
equivalence 

 
55 
 

4.25 

134 
 

10.75 

137 
 

11 yrs. 
     

BEST literacy 10/24/2002 5/30/2003 2/24/2004  

 SPL*    V 
(low intermediate)

SPL VII 
(low-advanced) 

SPL VII 
(low-advanced)  

     
CASAS 

(listening) 9/23/2002 11/14/2003 3/2/2004  

 200 
(high beginning) 

211 
(high intermediate)

207 
(low intermediate)  

*SPL= Student performance level 
 
V= “Individual can read text on familiar subjects that have a simple and clear underlying structure (e.g., 
clear main idea, logical order). Can use word analysis skills and context clues to determine meaning with 
texts on familiar subjects. Individual can write simple paragraphs with main idea and supporting details on 
familiar topics (e.g., daily activities, personal issues) by recombining learned vocabulary and structures. Can 
self- and peer-edit for spelling, grammar, and punctuation errors.” 
VII= “Individual can read moderately complex text related to life roles and descriptions and narratives 
form authentic materials on familiar subjects. Uses context and word analysis skills to understand 
vocabulary, and uses multiple strategies to understand unfamiliar texts. Can make inferences, predictions, 
and compare and contrast information in familiar texts. Individual can write multi-paragraph text (e.g., 
organizes and develops ideas with clear introduction, body, and conclusion), using some complex grammar 
and a variety of sentence structures. Makes some grammar and spelling errors. Uses a range of vocabulary.”
 
Three of the four standardized assessment scores increased in each time period with 
the greatest gains shown in listening comprehension (the BEST Plus) and vocabulary 
development (PPVT).   
 
The scores showed that Inez’s literacy proficiency was rated much higher than her 
oral/aural proficiency at the start of her study of English. But in 2005, after she had 
stopped studying English formally, her oral/aural proficiency level was rated ‘high 



advanced’ while her vocabulary and literacy scores had leveled off. This coincides with 
her reports of reading in English. 
 
While Inez was judged to be a successful learner by her classroom instructors, an 
assessment supported by those who have studied her classroom interaction, in her 
reports of reading in English, we see that Inez read progressively less over three years. 
Especially dramatic is the change in reading for pleasure in English. 
 

 2003  2004  2005 

Reading in 
English 

For 
obligation 

For 
pleasure  For 

obligation
For 

pleasure  For 
obligation 

For 
pleasure

Minutes per 
week 210 1020  0 370  45 0 

 
Inez reported to the teacher, and we see this confirmed by information collected in the 
interviews, that in her second year in the U.S. and thereafter, Inez spent time 
volunteering at her children’s school and she talked about not having as much time for 
her homework or for formal study of English. This shift from less reading to more social 
interaction outside the home are likely reasons for the leveling off of literacy scores and 
the continued increase in oral/aural proficiency. 
  
These results show how situations in adult language learners’ lives affect opportunities 
for language learning in complex ways. For Inez, we see a portrait of a mother, wife, 
social worker, involved language learner making substantial progress in her knowledge 
of English. Opportunities for involvement in the community (helping at her children’s 
school) are likely positive influences on her English language learning. This same 
experience, however, was the reason for the dramatic decrease in the amount of time 
she spent reading English, a development which would not help her English language 
learning.  
 


